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Abstract

The objective of this research was to find out Wwhetthe Interactive technique could

improve students’ reading comprehension. This waguasi-experimental research. The

population of this research was the eighth gradelsnts of SLTP Negeri 1 Kota Bengkulu
which consisted of 193 students. The sample ofdgb&arch was the class VIII.2 (34 students)
as the experimental group and the VII1.3 (40 stasleas the control group. The instrument
was a reading comprehension test, which consistdd agems. Before the pre-test was given,
it was tried out to the students of the same IéMe¢ result was t-count in the pre-test was
smaller than t-table (1.26 < 2.042). This indicatiat the groups were of equal ability. For

the post-test, in contrast, the t-count was gre#tan t- table (2.7 > 2.042). This indicated

that the interactive technique could improve stugleneading comprehension.

Keywords. Reading Comprehension, The Interactive Techniquas@Experimental,
SMPN 1 Bengkulu City.

|. Introduction

1.1 Background of the Research

English is the most important foreign language sTdan be seen from almost
all the sources of knowledge are written and temmefl in English. The other
examples also can be seen from the job applicatmohstudents-exchange program
that use English as a main qualification to getjabeand to succeed in the program.
In order to be able to communicate in English ftlerstudents should master the
four language skills that are essential for theppse of communication, namely,
listening, speaking, reading and writing.

As one of the four skills, reading plays an impottaole in enhancing
students’ English ability. In the junior high schabe reading skill is still given the
first priority. Reading is an important for studemowadays because many sources
of book are written in English. More importantlgading functions as a tool to access
information.

Reading is a highly effective means of extending @ammand of language,
so it has an important place in classrooms, whemguage learning is the central
purpose (Nutall, 1983). However, according to Majlalin in Celce-Murcia (2001)
reading is the most complex and difficult skill tlstudents should master at school.
The reason is that the students have to engageniplex interactive processes in
reading.

The objective of teaching English in the juniortingchool is the development
of communicative ability in English that embracesirf language skills (reading,
writing, listening, and speaking) with an emphasisreading ability. The order of
language skills to be taught has been changed feating, listening, writing, and
speaking to reading, listening, speaking, and mgiti(Huda, 1999). Wells (in
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Depdiknas, 2003) puts forward four literacy levedsnely performative, functional,
informational, and epistemic levels. At performatievel, students need to be able
to read and write, and speak with use symbols.ufsctional level, students are
expected to be able to use language for dailgseeich as reading newspaper.
At informational level, students need to accessakedge with their language. At
epistemic level, students need to be able to twamsknowledge to certain language.

Most students at the eighth grade of SLTPN 1 Belgkave difficulties in
reading English text. It can be seen while the aed®r was teaching during The
Field Teaching Service (PPL) at the school fromt&maper 2007 until January 2008.
The students were confused when they found newbudages in their reading text.
It made the students could not catch the corresa fdom the text and spent much
times in comprehending a word. They also haveddlifies in guessing the meaning
of a word based on the context given in the tekeyTjust translated the word but
difficult to understand the whole meaning of thateace appropriately.

Based on an informal observation, the studentsivabon in reading English
text is still low. The students felt boring in foWing English teaching and learning
process in the classroom because they should dgathe activity in every occasion.
It was caused by some factors, such as the studgmtiegy in reading the text and
the teachers’ technique not fit with the situatidthe classes. Every class at SLTPN
1 Bengkulu have the big class, each class incl@det® 40 students. The teachers
gave them a text, after that they asked the stadintlassified the word in the
text into noun, adjective, and verb. The last esgtudents should find the meaning
of each word based on the class of the word. &nmse¢hat the students do not learn
English in various activities. It is very importatt make them learn English in a
various activities to avoid boring, uncomfortaldéaid, etc. Those, the teaching of
English in Indonesia, in general, and in the junibgh schools, in particular, are
not successful (Huda, 1999). This situation caasgseat concern not only for
teachers and students, but also for parents.

In order to solve the problems the researcheoposed to use an
interactive technique in teaching reading. TheradBve technique is one of the
technigues that should be used by the teacher siwy this technique the students
will be motivated, be interested, and be more aciivfollowing the teaching and
learning process in the classroom.

The present research tries to investigate #féectiveness of the
interactive technique by teachers and students hen teaching of reading
comprehension through the interactive techniquee Témsons for choosing this
kind of technique, among other things, are as Wadlofirstly, this technique is
believed to be effective to boost students’ readiognprehension (Krashen &
Trelease, in Herrel and Jordan, 2004). Secondafjatvs teachers to validate their
teaching reading strategy in support of their sttgleT hirdly, this technique is very
effective in helping slow learners or students thawve low reading ability.
Hopefully, this research can assist and suppochiga in meeting some of the more
daunting challenges of teaching reading.

According to the explanation above, the researdmducted a research
entitled Teaching Students’ Reading Comprehensimough the Interactive
Technique (A Quasi- Experimental Research at th®SNI Bengkulu City).

1.2 Research Problem
Based on the background, the problem of this rekear
“Can the interactive technique improve the eighttadg students’ reading
comprehension at the SMPN | Bengkulu city?”
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Hypotheses

The hypotheses for the research are as follows:

Hi : There is a significant difference in score averbgtween the students who are
taught with the interactive technique and the sttslesho are taught without the
interactive technique.

Ho : There is no significant difference in score agerdetween the students who
are taught with the interactive technique and tbdents who are taught without the
interactive technique.

Objective of the Research

The objective of this research is to find out wieetbr not the interactive
technique
can improve the eighth grade students’ reading cehgmsion at the SMPN |
Bengkulu city.

Limitation of the Research

1. The research is only focused on the teach#egling comprehension t
hrough an interactive technique.

2. The research is performed only at eighth gstddents of the SLTPN 1
Bengkulu City.

Significance of the Research

Hopefully, this research may contribute to the dmwment of EFL reading
instruction, especially for English teachers of jun@or high schools. Furthermore,
this research is expected to enlighten and ennigligh teachers’ teaching reading
strategies. As for students, whose teacher apiieetechnique suggested in this
research, this research is expected to give theappartunity to demonstrate their
growing skills in authentic tasks and in a no si@senvironment. Students can also
actively engage in the classroom activities. Finahe findings of this research may
inspire other researchers to conduct researchtar @sues in teaching reading.

2. LiteratureReview

21

Reading Process

Reading is an important skill for the junior higtheol students to absorb the
information from the text books. Whole the materido be taught in the
classroom proceeded by reading materials. If thdesits’ reading abilities are not
good, they will have difficulties in comprehenditige text books. It will make them
hard to catch the idea from the text.

There are many various definition of reading precéne of them is discussed
by Goodman, (1988) who says that reading is a teeefanguage process. It is a
psycholinguistic process that starts with a lingaisurface representation encoded by
a writer and ends with meaning which the readestrants.

There is thus an essential interaction betweerulagg and thought in reading.
The writer of the textbooks encodes thought asuagg and the reader decodes
language to thought. Further, proficient readeeskarth efficient and effective. They
are effective in constructing a meaning that thety assimilate or accommodate and
which bears some level of agreement with the oaigineaning of the author.
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Reading Comprehension

Reading comprehension here has been adopted fualtelR (1994), who
defines comprehension as a process in which a reashstructs meaning while, or
after, interacting with text through the comdiion of prior knowledge and
previous experience, information in text, the stashe or he takes in relationship to
the text, and immediate, remembered, or anticipatedial interactions and
communication. Meanwhile, according to taxonomygafmprehension and levels of
thinking (Ruddel, Draheim, & Barnes, 1990) there faur levels of comprehension:

The first is literal- recall of text-based infornmat (e.g., “Do you remember
the name of Sangkuriang’s dog?”). The second is itlteractive technique-
manipulation of text-based information to infer nemeaning (e.g., “Why do you
suppose Sangkuriang and Dayang Sumbi would livetheg happily?”). The third
is applicative- transfer and use of text-basedardonal knowledge to develop new
meaning in a novel situation (e.g., “Well, suppdisat at the end of the story you
were feeling the way Sangkuriang was feeling, woud still try to marry Dayang
Sumbi? Why?”). The last is transactive- empathese of text based and personal
knowledge and values to encourage the readermbifigevith a character and to enter
into and respond to the story more fully (e.g., VElayou ever wanted to be like
Sangkuriang at the end of the story? Why?").

The Interactive Technique

The interactive technique ke reading of books out loudly with the use of
expression, different voices for different charextnd gestures, and the active
participation of the listeners through predictirgjscussion, and checking for
understandingBarrentine in Herrel and Michael, 2004).

It is the technique that can be more interestatigstudents. It also involves
the exploration of the structure of text and thaleud strategies that demonstrate
how the reader gains meaning from text. This forfnread-aloud is a powerful
teaching tool to be used by English language learhecause it produces a strong
English model and it reduces anxiety in the stuglesihce they can listen and
comprehend due to the use of voices, illustratiang, gestures. It allows students to
see their teachers as role models and in the atteeatechnique the teacher
demonstrate what good readers do.

Teaching Reading Comprehension through the Interactive Technique

Teaching reading comprehension through the inteeadiechnique helps
students learn reading strategies and how to cdrmaptethe text in a no stressful
environment. Students discuss and build knowledgeeneffective and efficient.
Students also can learn about story structure voeabulary, and a variety of reading
strategies.

The steps in implementing the interactive techniqderrel and Jordan,
2004) are as follows: The first is choosing an appate book—choose a book that
is above the instructional reading level of thedstits that will give the teacher an
opportunity to provide a rich read-aloud experietiemugh the use of different
voices, excitement, and drama. The teacher neeskst taside a time each day when
he/she will read aloud the interactive techniquehwis/her students.

The second is pre-reading and planning interactidrefore beginning the
read- aloud sessions, read the book he/she hasrchiosroughly. He/she needs to
use sticky notes to mark places for discussipredicting, and connections to
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other books the students have read or personatiexiges they can relate to the story.
The third is stopping for interactions—select alB)minute section of the
text to read each time, stopping at logical pldmg/een readings. The teacher should
read with enthusiasm, using gestures and voicesremiew the events of each day’s
reading and involve the students in relating thenév of the day to their own
experiences or similar literary experiences. He/should use graphic devices like
story mapping or daily illustrations of the eteto keep the students interested.
The fourth is assessing student progress and uaddisg—students’ abilities
to paraphrase or retell events in a story are atdie of their understanding of the
story. It is to be remembered that, English leaameay understand the story but not
have the vocabulary or confidence to retell or parase. They can often draw
illustrations or act out scenes to indicate theimprehension. To determine whether
the strategy of the interactive technique isedffre, the teacher needs to pause
occasionally to allow students to demonsttatsr understanding by paraphrasing,
illustrating, or acting scenes. Anecdotal resorof these types of informal
assessments can be kept inindividual studemifofios.
The teacher also needs to perform teachimgregiative reading (Thompkins,

1991). This involves three steps: before readinging reading, and after reading.

1. The first is “before reading™—the teacher activastsdents’ prior knowledge,
provide necessary new information related to tbeysdr the author, and arouse
interest in the story. The teacher might discusstoipic or theme, show pictures,
or share objects related to the story to draw @or pnowledge or to create new
experiences. Before beginning to read, the teasdiethe purpose for reading so
that students have reason for listening to theystor

2. The second is “during reading’—the teacher readsstbry aloud, during which
students should be actively involved with the story

3. The last is “after reading”—students share theadneg log entries and, through
discussion, relate the story to their lives andotber stories they have read.
Discussion can be valuable when it leads studentkibk critically about the
story; the focus of discussion should always béigher level thinking skills, not
factual questions.

Review of Relevant Studies

A previous research dealing with the interactivehteque was a research
conducted by Frimasary (2008) entitled “The Us8lodrt Story to Improve Students’
Reading Comprehension (A Study at the Second Yé&&tuents SMPN 2 Kota
Bengkulu)”. She found that the use of shdudrys was effective in improving
students’ reading comprehension.

Humisah did a research (2001) entitled “Teachingdi®ey Comprehension
through Reading Stories Aloud at Elementary ScH&DN 3) Kota Bengkulu”.
Humisah found that the use of reading stories almag effective in improving
students’ reading comprehension {t-obtained > tet&§®.25 > 2,00)}.

Fadhli (2003) performed a research entitled “Teaghi Reading
Comprehension by Using Drama Text to the Second Sealents of MAN 1 Curup”.
The result of his research showed that thers wasignificant improvement of
using drama text on students’ reading compraberat the MAN 1 Curup.

Another research was conducted by Rezki (2004ifjexhtTeaching Reading
Comprehension by Using Discussion Technique (A ytofl Teaching Reading
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comprehension to the Second Year Students at SLI/PBEngkulu)”. He found that
discussion technique improved the students’ readmgprehension. From all the
researches above, there is one technique that res®arched yet. It is the interactive
technique. This is the reason why the researchérthis research.

3. Resear ch M ethodology

3.1 Research Design

This research was a quasi-experimental researchhich random sampling
was performed on groups, instead of on individud@lse groups consisted of the
experimental and the control groups. In this cdke, researcher taught reading
comprehension through the interactive techniquethe experimental class and
without the interactive technique to the contraissl. Pre-test was given in order to
know the equality of students’ achievement in regdbefore treatment. After
treatment for 8 meetings, the researcher gave tis¢-tpst in order to know the
student’s ability on reading comprehension afterttbatment.

3.2 Population and Sample

Population
All of the students in the eighth grade at the SNTPBengkulu(VIIl.1 to VIII.6). The

total number of population was 193 students.

Sample

The VII1.2 (34 students) class was the experimesigals and the VIII.3 (40 students) class
was the control class.

3.3 Instrument

The instrument used in this research was an olgertading comprehension test, which
consisted of 40 items. It consisted of 30 itemsnffction texts and 10 items from non-
fiction texts. It was taken from the previousenrgnt studies that conducted by
Riyanna (2000) and Widiasih (2001).

3.4 Resear ch Procedures

In constructing the research, the research usedtaugps, which were taught in the same
period of time and with the same material. Theedé&hce was on the kind of treatment.
The experimental group was taught with the intevadechnique and the control group
was taught without the interactive technique.

1. Pre-treatment Stage.

2. Treatment Stage.

3. Post-test Treatment Stage.
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4. Result And Discussion
4.1 Try Out Result
The try out was performed on 26 February, 2008Qetudents at eighth grade
(VI1.6) of SLTPN 1. The draft for try out consisteof 40 items. The validity and
reliability result showed that those instrumentsldde used for pre-test and post-test.
Pre-test Result
F count > F tabel
1.8 > 1.18
HO was rejected and H1 was accepted
Thus, the variances of the samples were not honoageit herefore, the procedure was
continued with the t-test for samples with non-hgemous variances.
T count < T table
1.26 < 2.042
HO was accepted and H1 was rejected



Center of Language Innovation
Journal of Linguistics and Language Teaching Vol.2 No 1; July 2015

There was no significant difference in pre-teste@verage between the experimental
group and the control group. This means that tleegneups were of equal ability. This
experiment could therefore be continued.

Post-test Result

F count > F tabel

1.55 > 1.18

HO was rejected and H1 was accepted

Thus, the variances of the samples were not honoageit herefore, the procedure was
continued with the t-test for samples with non-hgerwous variance.

T count > T table

2.7 > 2.042

H1 was accepted and HO was rejected

There was a significant difference in post-teste@verage between the experimental
group and the control group. This means that thee afsthe interactive technique
improved students’ reading comprehension. In otiverds, the treatment was

successful.
Class Mean Mean Gain Improvement

score Score Score
(Pre-test) | (Post-test)

Experimental 33 35 2 Significant

Class

Control 32 32,8 0,8 Not Significant

Class

4.2 Discussion

= The result of this research proved that through ititeractive technique can
improve students’ reading comprehension

» This result gave field evidence of what Berren{i2@04) said about the interactive
technique.

= According to informal observation, the interactitechnique could improve
students’ motivation.

= Various technique is needed in teaching readingpcehension in the classroom.

5. Conclusions And Suggestions
5.1 Conclusions

Pre-test

The pre-test result showed the t-count < t-tabl2g ¥ 2.042). This means that the two
groups were of equal ability.

Post-test

The post-test result showed the t-count > t-tablé & 2.042). This means that, after
treatment, there was a significant difference sdireg comprehension post-test score
average between the two groups.
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5.2 Suggestions

Based on the conclusion above, the researamrd like to propose some
suggestions:

1. Suggestion for teachers

English junior high school teachers could use titeractive technique in
teaching English reading comprehension, as theractige technique could
improve the students’ comprehension.

2. Suggestion for further research

The interactive technique may also improve studenggivation in learning
English reading comprehension. When students obseteacher reading fluently
and with enthusiasm they often choose to readdahee 00k, or another book by
the same author for leisure reading. However, shisuld be verified by another
research.

In this respect, the next researchers could algestigate the other types of
texts, such as recount text or report text for nmte for the junior high school
students.
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